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3. Practising inclusive
education

3.2a Types of support
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A child or young person returning to school after a spinal cord injury will require a
unique, varied menu of support. However, this mix of support need not necessarily be
expensive or create significant additional work.

Dr. Phil Vickerman, Professor of Inclusive Education and Learning, Liverpool John Moores University

What is more important is that the right support options are identified and provided by
the school in consultation with the child, their family and other professionals who may
be providing support.

The support a child or young person with a spinal cord injury requires when returning
to school is not formulaic. Each child or young person’s situation is obviously different
and the support they need is too. Any necessary adjustments are determined by the
child’s medical requirements, academic situation, age, background, emotional and
psychological situation and social circles. Understanding what support is necessary
entails coordinated communication among all the professionals and adults around the
child — but, most importantly, it requires asking and listening to what the child or young
person feels they need and want.

Ben Cook, 17

One of the first steps of including a child or young person with a spinal cord injury
into schools should be developing a support plan. This means knowing what a young
person may require in order to feel included in all elements of their educational
experience. When a child with a spinal cord injury is due to be released from hospital
and return to school, designated hospital staff at the spinal injury centre will contact
the school and likely organise a visit to discuss the child’s physical and medical
requirements.

In addition to this, schools will need to consider what educational changes will need
to be made for the student. Not all children or young people with spinal cord injuries
will receive a statement of Special Educational Needs, but if they do, an Individualised
Education Plan (IEP) and review meetings will be organised.
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Even if a child or young person does not receive a statement, organising a meeting
with the child, family and relevant professionals to discuss the requirements of a return
to school is a vital early step. These plans should be developed alongside the child or
young person and their family and regularly reviewed and modified as needed.

A support plan should consider the elements below.

Whole school

Developing a whole-school approach to inclusion requires a commitment to its
principles across the school community. An inclusive school culture sets the tone that
all members will respect each other and expect to be treated fairly and equally.

In developing a whole-school approach towards inclusion:

Involve positive role models from diverse backgrounds that reflect the diversity of
the school. These can be inspiring reminders that difficult situations do not necessarily
predict poor outcomes and that those in different circumstances (like using a
wheelchair) still have ordinary needs, aspirations and expectations.

Create a school-wide inclusion policy through the participation of all school members.
Ensure other school policies, procedures and practices are inclusive and participatory
where possible. See section 2.5 for further information. (Training on writing inclusion
policies is provided by )

Organise regular inclusion training and development for all staff, not just teaching
staff. The entire community — including students, management, cleaning and kitchen
staff, teachers, families — should be involved in defining and developing an inclusive
school culture.

Peer and social connections are absolutely central to all children and young people’s
experiences at school. That does not change when one experiences a spinal cord
injury — in fact, the importance may even increase. It is therefore as valuable for
schools to recognise social development as it is for them to support educational
outcomes.

Ben Cook, 17

SENCo, Gloucestershire

Back Up Inclusive Education Toolkit section 3.2a June 2012


http://www.inclusive-solutions.com/coursedetail.asp%3Ftitle%3DWriting%2520Inclusion%2520Policies

1

1

If the child or young person likes the idea, consider using a buddy system that pairs
them with a trusted friend who knows what their requirements are and can help them
readjust to school life.

Develop an inclusive school culture by tackling bullying, providing positive role
models related to disability, including Disability Equality issues and training in the
curriculum and disallowing any discrimination or hurtful comments.

Use school policies and practices to ensure the child or young person can be fully
included in all social events, school trips, and day-to-day break times like recess and
lunch.

Recognise that 1:1 support or physical therapy may be useful and important for the
child or young person but may also impact on their participation in social times during
the day and their feelings of isolation from their peers if it happens during the school
day.

Develop peer support or peer counselling programmes as part of an anti-bullying or
wider inclusive strategy

When a child or young person returns to school after a spinal cord injury, many
educational adjustments may need to be made. Support in the classroom should be
well coordinated with pastoral support so that the student has sufficient assistance to
re-adjust academically, as well as socially and emotionally. It is also important that the
student has access to the regular structure of support rather than a wholly separate
one, so they do not feel singled out or excluded from the experiences their peers have.

SENCo, Gloucestershire

SENCo, Gloucestershire

.Work closely with the health team at the spinal injury centre and the child or young
person to understand any new physical requirements they may have in order to be
included and participate in lessons. This may include how they receive and record
information, write, use their senses, and move around the classroom.
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Discuss what types of equipment or assistive technology would benefit the child or
young person in the classroom. The occupational therapist at the spinal injury centre
and charities specialising in this information (such as or ) can be
helpful resources.

Be aware that teachers may need support in helping adapt activities and may also
find working with a child or young person with a spinal cord injury to be an emotional
experience.

Teachers should be trained in the medical and physical requirements of students and
should also be aware of the emotional and social issues related to experiencing spinal
cord injury. Speak to the spinal cord injury centre to discuss where to obtain required
training.

Teachers should also recognise that a child or young person’s confidence with
learning and their educational future may have been affected by their injury, particularly
for young people in secondary school who are considering what they will pursue
after school. Some young people with a spinal cord injury will need to adjust their
perceptions and ideas of what they wanted to do in life and will need encouragement
and optimism within the classroom to get through these adjustments.

Teachers should also be aware of their own perceptions of what is possible for
a child or young person with a spinal cord injury to achieve. Teachers should be
supported to challenge their own perceptions of disability; this can be done through
a number of methods for example: effective disability awareness training, organising
presentations by people who have a spinal cord injury, linking with other teachers and
professionals.

SENCo, Gloucestershire

Some students with spinal cord injuries may need or use specialist support. This could
include support from medical teams, such as physiotherapists. Some schools develop
spaces within their premises for physiotherapy or other specialist support.

Work with the child or young person and family to determine the best way to support
the need for specialist services.

Specialist care like physiotherapy is often scheduled during social times so that the
student does not miss classes. Recognise the importance of hanging out with friends
and classmates and work with the student to find a mutually agreeable time that
minimises impact on classes and social time.
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Students with SCI may be unwell more often or need to spend significant time with
medical and health teams, so home schooling or more flexible learning schedules may
need to be an option.

The LEA is duty-bound to provide access to education, as per Section 19 in the
Education Act 1996:

Each local education authority shall make arrangements for the provision of suitable
education at school or otherwise than at school for those children of compulsory
school age who, by reason of illness, exclusion from school or otherwise, may not for
any period receive suitable education unless such arrangements are made for them.
Suitable education is defined as efficient education suitable to the age, ability, and
aptitude and to any special educational needs the child (or young person) may have.

Further guidance on Access to Education can be found

A pupil is entitled to a home tutor after 15 days’ absence from school. They can expect
to receive a minimum of 5 hours tuition per week but in some areas or circumstances, it
could be more than 5 hours.

Flexible schooling may also be required upon the child’s initial return to school.
Organise a schedule that suits both their physical and emotional readiness to come
back to school, which may mean they only attend partial days or use a less crowded
room for lessons until they are comfortable being around people again.

Ben Cook, 17

Meetings held to review the progress and support plan for a child or young person with
an SCI will be known by different names. But hosting such meetings is an important
element of any inclusion process. They help maintain connections between staff and
students, check in with the students to see how they are feeling as they readjust to
school life, and determine what additional changes can be made to improve their
situation.

Things to keep in mind when planning and hosting review meetings:

Children and young people should always be involved in review meetings where
decisions are made. Family members should ideally be involved as well. Sometimes it
may be more appropriate for professionals to meet on their own to coordinate services
or better understand each other’s role, but any significant decisions or support plan
reviews should involve children or young people and their families in a meaningful way.

Use the circles of support model to help organise and plan meetings — and to know
who should attend. More information about the model can be found in section 1.2.
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Other professionals outside the school could also attend, including health teams,
mental health professionals, social workers or community organisations where
involved. Ask the child or young person or their family who else they would like to
include.

It may be useful to have an advocate working alongside the child or young person.
Review meetings can feel very professional and adult-focused, and younger people
or families can find this intimidating. Having a school staff member or peer support the
child or young person before and during review meetings can help ensure they are
comfortable to participate and their opinions are expressed and receive a response.

Review meetings can be short and regular occurrences, to check on certain aspects
of the child’s educational experience. Organise them with the child or young person to
determine what level of support they feel they need.

Bring a positive, encouraging message to the meetings that assures the student that
the changes and adjustments being made are important and valuable to the whole
school community, rather than an additional work load or too expensive.

‘Going Back to School: Supporting Young People Returning to
School with Spinal Cord Injury: A Guide for Schools’

: guidance on access to education for children and young
people with mdeical needs

(Alliance for Inclusive Education) Inclusive Education Guide for
Professionals

— National charity helping disabled people use computers and the
internet. Host of information on assistive technology

for children and young people with medical needs — a 2001
DfES guidance document

Knight, A, Petrie, P, Potts, P and Zuurmond, M. (2008)
. Thomas Coram Research Unit, Institute
of Education, University of London. Report for Back Up.
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